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	Grade: 8
Unit Title: The Art of Manipulation
Formative Due date: May 7 (AB) May 9 (CD)
Summative Due date: May 14 (AB) May 23 (CD)
	Summative Assessment Title: 
Art of Manipulation Argumentative Essay and Exhibition




	Task Description and Relationship to Statement of Inquiry:                                             

	Goal: To explain how an authoritarian states used media, educational, and legal manipulation against its citizens to commit human rights abuses, or how people resisted an authoritarian state using legitimate forms of persuasion.
Role: You are a historian.
Audience: G8 students.
Scenario: You must help the modern generation understand what has gone in the past so we do not repeat the same mistakes in the future.
Performance: Argumentative Essay.
Relationship to Statement of Inquiry: In the summative assessment, students will explore how authoritarian states have used media, education, and legal systems to manipulate public perception and justify human rights abuses or how individuals and groups have resisted such regimes through legitimate persuasion. The statement of inquiry—"Form and composition can be used to manipulate an audience's sense of fairness and development"—directly relates to this investigation, as authoritarian governments carefully structure propaganda, curriculum, and laws to create an illusion of justice and progress while suppressing dissent. Conversely, resistance movements strategically craft persuasive arguments, protests, and counter-narratives to expose injustice and advocate for change. By analyzing historical examples, students, acting as historians, will demonstrate how these methods shaped public understanding, drawing lessons to ensure that such manipulation does not recur in the future.

Instructions for students: Teachers will support students during each lesson on how to write each paragraph. We will be spending one lesson per paragraph so that students can request help if they are unsure with the format. A sample essay has been included here which the teachers will go over for the students. Students may choose from the list below (where many sources are pre-prepared) or they can do a different case study after discussing with a teacher. You will first hand write your essay. Then you will type it up after a teacher has approved your draft. After you finish typing it up, you will create a digital exhibition where we will celebrate our learning at the end of the unit. This is a RED assignment which means no AI is to be used.






	Criteria & Strands:
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	Options and Sources

	Communist Propaganda in Stalin’s Soviet Union (1927-1953) 
Media 1, Media 2, Media 3
Education 1, Education 2
Laws
Communist Propaganda in Mao’s China (1949-1976)
Media 1, Media 2, Media 3
Education 1, Education 2
Laws
Communist Propaganda in Pol Pot’s Cambodia (1975-1979) 
Media 1, Media 2
Education
Laws
Communist Propaganda in Castro’s Cuba (1959-2008)
Media
Education
Laws
Communist Propaganda in the Mengistu’s Ethiopia (1974-1991) 
Media
Education 1, Education 2        
Laws
Racism against African-Americans in the United States (19th to 20th century) 
Media
Education
Laws
Racism against Native-Americans in the United States (19th to 20th century) 
Media
Education 1, Education 2
Laws 1, Laws 2, Laws 3
Racism against Chinese-Americans in the United States (19th to 20th century)
Media
Education
Laws 1, Laws 2, Laws 3, Laws 4
Racism against Jewish people in Iran (1979-present) 
Media
Education 1, Education 2
Laws
Racism against Tutsi people in Rwanda (1962-1994) 
Media 1, Media 2
Education
Laws 1, Laws 2, Laws 3, Laws 4
Sexism in Afghanistan (1996-2001, 2021-present) 
Media
Education
Laws 1, Laws 2, Laws 3
Sexism in Britain (19th to 20th century) 
Media 1, Media 2
Education
Laws 1, Laws 2, Laws 3, Laws 4
Sexism in Iran (1979-present) 
Media 1 Media 2 Media 3 
Education 
Laws
Sexism in Saudi Arabia (1957-present) 
Media 
Education 
Laws 1 Laws 2 Laws 3 Laws 4
Sexism in Imperial China (various dynasties) 
Media 1 Media 2 
Education 
Laws 1 Laws 2 Laws 3 Laws 4
Imperialist Propaganda in the British Empire (18th to 20th century) 
Media 1 Media 2 Media 3 
Education 
Laws 1 Laws 2
Imperialist Propaganda in the Japanese Empire (19th to 20th century) 
Media 1 Media 2 Media 3 Media 4 Media 5 
Education 1 Education 2 
Laws 1 Laws 2
Imperialist Propaganda in the Russian Empire (17th to 20th century) 
Media 1 Media 2 Media 3 
Education 
Laws
Imperialist Propaganda in the French Empire (18th to 20th century) 
Media 1 Media 2 Media 3 Media 4 Media 5 Media 6 Media 7 
Education 
Laws
Imperialist Propaganda in the Spanish Empire (15th to 19th century) 
Media 
Education 
Laws 1 Laws 2
Ableism against people with disabilities in Britain (19th to 20th century) 
Media 
Education 
Laws 1 Laws 2
Ableism against people with disabilities in the United States (19th to 20th century) Media 1 Media 2 
Education 1 Education 2 
Laws
Ableism against people with disabilities in Nazi Germany (1933-1945)
Media 1, Media 2 
Education 
Laws 1, Laws 2
Ableism against people with albinism in Tanzania (20th century)
Media
Education
Laws 1, Laws 2, Laws 3  
Ableism against people with albinism in Zimbabwe (20th century)
Media
Education
Laws 1, Laws 2




	Essay Sentence Stems

	1. Come up with a preliminary thesis. A thesis summarises the entire argument of your essay in one sentence. You can change your thesis if you think it is necessary over time. This is the sample thesis from the sample essay in your rubric:

The thesis of this essay is that Nazi Germany’s use of media, education, and laws to manipulate its people was a major factor that contributed to the murder of six million Jews in the Holocaust during the Second World War. 

2. Read one of your media/education/law sources as provided for you (check student portal).
3. For Diii, create an OPVL for one of the primary sources used in your media/education/law source.
4. For Div, explain which logical fallacy the primary source is committing. 
5. For Dii, relate your paragraph back to the thesis.

How to write an OPVL for each paragraph for Diii:

Origin:
An example of manipulation via ___ (media, education, or law) is the source “___” (name of source). 
The origin of this ___ (primary or secondary) source was made in ___ (year) by ___ (person or government who made this source). 

Purpose:
The purpose of this source was to clearly convince ___ that they should ___. 
This was done by ___ as demonstrated in the pictures below. 

Value:
The value of this source is that it clearly demonstrates the opinion of ___ and is evidence for historians who want to understand why ___. 

Limitations:
The limitations of this source are that it is completely biased in favour of ___ and against ___.  

How to input a logical fallacy in each paragraph for Div:
The argument presented in the source commits the “___” logical fallacy because ___ when in reality___. 

How to relate each paragraph to the thesis for Dii:
This source relates to the thesis because ___.

How to write an introduction and conclusion paragraph for Di:

Introduction (first paragraph):
___ (Use two sentences to explain the background of the regime responsible for the propaganda).
The thesis of this essay is ___ (Bold your thesis and summarise your argument in one sentence. It should be an answer to your research question).
This essay will use the ____ (first source), as an example of manipulation via media, ___ (second source) as an example of manipulation via education, and ___ (third source) as an example of manipulation via law.

Introduction (second paragraph):
___ (provide 3-4 sentences that provide context of the who regime was/is and their ideology).

Conclusion (final paragraph):
___ (provide 3-4 sentences that summarise your argument and any important lessons for us today)



	Criteria Bi: Research Question

	My research question is:



This question is important because:




	Criteria Bii: Action Plan

	Date:
	Objective:
	To what extent did you achieve your objective?:

	


	
	

	


	
	

	


	
	

	


	
	

	


	
	

	


	
	

	


	
	

	


	
	

	


	
	



	Criteria Biv: Reflection

	How would you grade yourself on each strand and why?

Bi:
Bii:
Biii:
Biv:
Di:
Dii:
Diii:
Div:

What did you do well during this unit?




What could you have improved upon this unit?




Which ATL skill do you believe you developed the most and why?




To what extent did you enjoy this unit? How would you rate it out of 10? 
(10=Fantastic, 5=Alright, 1=Poor).




Is there anything about this unit that you would want changed to improve your learning experiences?





Amina Lee
Ms. Smith
Individuals and Societies
22 May 2023
Essay: Anti-Semitism in Nazi Germany
Anti-Semitism is a form of racism that targets Jewish people. Although the discrimination and mass killings of Jewish people can be traced back to at least over the past two thousand years, the largest genocide committed against Jewish people was conducted by Adolf Hitler in Nazi Germany between 1933-1945. The thesis of this essay is that Nazi Germany’s use of media, education, and laws to manipulate its people was a major factor that contributed to the murder of six million Jews in the Holocaust during the Second World War. Although it is true that the Nazi regime was an absolute dictatorship that forced Hitler’s ideology onto its citizens, the sheer scale of the Holocaust could not have been undertaken without a significant quantity of people who were genuinely convinced and manipulated by Nazi propaganda. This essay will use the 1940 film “The Eternal Jew” as an example of manipulation via media, the 1938 book “The Poisonous Mushroom” as an example of manipulation via education, and the 1935 “Nuremberg Laws” as an example of manipulation via law (The Holocaust Year by Year).
	When the Nazis came to power in Germany in 1933, they did not begin to immediately deport Jewish people into concentration camps to be gassed. Although many Germans already held antisemitic beliefs, there were not enough Germans, for Hitler’s liking, who enthusiastically wanting to exterminate the Jewish people. Although state-sponsored violence against Jewish people slowly increased between 1933-1941, the mass murder of millions took place between 1941-1945. Therefore, between 1933-1941, the Nazis used media, education, and laws to manipulate and brainwash the population into supporting the Holocaust (The Holocaust Year by Year).
	An example of media manipulation is the film “The Eternal Jew”. The origin of this primary source was made in 1940 by Fritz Hippler under the orders of Joseph Goebbels, both of whom ran the Ministry of Propaganda. The purpose of this propaganda was to clearly convince Germans that Jewish people were “parasites” that needed to be eliminated. This was done by comparing Jewish people to rats as shown in the two screenshots below. The value of this source is that it clearly demonstrates the opinion of the Nazi German regime against Jewish people and is evidence for historians who want to understand why the Nazis were antisemitic. This film is consistent with other Nazi posters that characterise Jewish people in the shape of rats. The limitations of this film are that it is completely biased in favour of the Nazis and against the Jews and has no factual accuracy whatsoever. Some people who have had no education about Nazi Germany or Jewish people, or are antisemitic themselves, may actually believe what is said in this film. The argument presented in the film commits the “appealing to emotion” logical fallacy because it attempts to scare the viewer by using rats which is an animal that many people are afraid of, rather than using facts and context to back up its arguments. This source relates to the thesis because many people were manipulated and supported Nazi Germany’s antisemitic policies because they became genuinely afraid of Jewish people due to their association with rats and perceived Jewish people as a “legitimate” threat (Der Ewige Jude).
[image: Image] [image: Image]
An example of educational manipulation is the book “The Poisonous Mushroom”. The origin of this primary source was made in 1938 by Nazi Party Member Julius Streicher. The purpose of this propaganda was to clearly convince German children that they should be afraid of Jewish people the same way that they would be afraid of poisonous mushrooms. This was done by showing negative stereotypes of Jewish physical features such as the “hooked nose” as demonstrated in the pictures below. The value of this source is that it clearly demonstrates the opinion of the Nazi German regime against Jewish people and is evidence for historians who want to understand why the Nazis were antisemitic. This book is consistent with other Nazi posters that characterise Jewish people with threatening auras and hooked noses. The limitations of this book are that it is completely biased in favour of the Nazis and against the Jews and has no factual accuracy whatsoever. Some people who have had no education about Nazi Germany or Jewish people, or are antisemitic themselves, may actually believe what is written in this book. The argument presented in the book commits the “strawman” logical fallacy because it builds an argument against a false negative stereotype of Jewish people instead of the reality where there is a huge diversity of physical appearances of Jewish people from all over the world. This source relates to the thesis because many people were manipulated and supported Nazi Germany’s antisemitic policies because they were taught these beliefs as “facts” in school as children when they were easily impressionable (Antisemitic Children's Book).
[image: ] [image: Anti-Semitic Childrens Book Published by Julius Streicher: "Der Giftpi"] [image: ]
An example of manipulation via law are the “Nuremberg Laws”. The origin of this primary source was made in 1935 when it was passed in the Nazi German Reichstag. The purpose of these laws was to take away the citizenship of any German who had Jewish ancestry. This was done by tracing people’s family tree to identify if they “qualified as Jewish” as demonstrated in the pictures below. The value of this source is that it clearly demonstrates the opinion of the Nazi German regime against Jewish people and is evidence for historians who want to understand how the Nazis codified their beliefs into law. These laws are consistent with other Nazi laws that would become more severe as deadly over time. The limitations of these laws as a source are that they do not reveal the subsequent laws that would later lead to the physical elimination of the Jews during the Holocaust. The argument presented in these laws commits the “composition/division” logical fallacy because it assumes that one member in your family tree would automatically make you Jewish and ignores the person’s connection to the Jewish faith, culture, and personal relationship with Jewish family members. This source relates to the thesis because many people were manipulated and supported Nazi Germany’s antisemitic policies because between 1935-1945 Jewish people were no longer citizens of Germany and therefore could more easily be identified as a “foreign enemy” (Chart Illustrating Nuremberg Laws).
[image: The Nuremberg Race Laws | Anne Frank House] [image: Chart with depictions of men and women detailing the 1935 Nuremberg laws.]
	In conclusion, Nazi media, education, and laws were crucial pre-requisites for the Holocaust. Without scaring the Germans, manipulating Germans as children, and disenfranchising German-Jews, the Holocaust could not have killed as many as it did. This should serve as a warning to how we can be manipulated, regardless of our age, into believing hateful ideologies that ultimately lead to genocide. It takes more than weapons to kill people, it also takes a manipulative ideology. 
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